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Do you agree or disagree
with the following
quote? Discuss with a
partner.

Lear ni
of teaching and
leading will be
critical. However,
unlearning old habits
will pose the greatest
challenge to school
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Dr. Mel Riddile, NASSP
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If a child can’t learn
the way we teach,
maybe we should teach
the way they learn.

[gnacio Estrada




Ready
/ Common Core

What do we need to do as a
district to get to full
Implementation of the CC?




Planning Is
Important!
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Road Map To
Success

Vision/Understanding Implementation Monitoring Progress

Gap Analysis 4

What Now? What Should? Now What?




Vision / Understanding

When the CC are
implemented, what
will it “look like?”

How will we know that
the standards are being
implemented correctly?

Do we have a common,
shared vision of how
the standards are
implemented?
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C What needs to happen to
move toward full
implementation of the CC?

C What is happening right now
that is consistent with the
standards?

C What needs to change?

C What tools / resources can we

.use. to move forward?



Monitoring Progress

C How can the change to the CC be
facilitated?

C How will progress be monitored?

C What will constitute evidence of success?




Fmisic

Impacting Students. Improving Curricutum

ELA/Literacy Shifts
Building knowledge through content rich informational text
* Reading and writing grounded in evidence from text, both literary and

informational
* Regular practice with complex text and its academic vocabulary

Math Shifts

* Focus: Focus curricular efforts where the standards focus {“less is more” shift)
* Coherence: Think across grades, and link between major topics
* Rigor: In major topics, pursue (equal intensity)
= conceptual understanding (know it and do it),
= procedural skill (think & formulate/solve problems),
= fluency (speed & accuracy), and
= application (real world)
Science Shifts
Interconnected nature of science as it is practiced and experience in the real world
Performance expectations (PE’s)of what is to be assessed (induded foundation
box)
K-12 coherence of disciplinary core ideas
Deeper understanding of content and application
Science and engineering are integrated into the NGSS from K-12
Each PE Correlated to ELA/Literacy and Math Shifts
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Key Documents for ELA/Literacy

»  Sigen Flogs & Bed Plags foclmplomenigtion for ELA

» Publishers' Criteria for the Common Core State Standards in ELA and Literacy
o Grades K-2 & Grades 3-12

= EQuiP Quality Review Rubric
o EBrades K-2 & Grades 3-12

=  ELA/Literscy Instructional Practice Guide: Coaching
o Gragdesk) & Grader 312

= SBAL - Claims, Targets and Standard Alignment for ELA

» Appendices A, B & C of the Common Core Standards
o Apgendin i — Research Supporting Key Elements of the Standards and Glossary of Terms
o Appendix B - Text Exemplars and Sample Performance Tasks
o Appendix € — Samples of Student Writing

Key Documents for Math
= Groen Flags & Bod Flags for Implementztion for Math
#  Publishers' Criteria for the Commaon Core State Standards for Mathematics
o Grades K-8 & High School
s EQuIP Quality Review Rubric for Math
+  Math Instructional Practice Guide: Coaching
o Smdes il & Hizh School
=  SBAC - Claims, Targets, and Standard Alignment for Math
= Sppendic A — Designing High School Mathematics Courses Based on the CCS5

Key Documents for Science

«  EQuIP Rubric for Sci —_ Yersign 3

= PEEC Alignment [Frimary Evaluation of Essential Criteria)

= HG25 Dvidencs Statements

s lows Core Soence Stmndards

- NGSS Stgndords & Appendices

NGSS & A C | Shiftzin the B 5 ior i 5 Agril 2013

NGS5 Apperdix B — Responses to the Public Drafts fpril 2003
HNGSS Apperdix C — Colleze and Career Resdiness
NGS5 Apperdix D — All Standards, Al Students
HNGS55 Appendix E — D] Prosressions within NG5S April 2013
NGS5 Apperndix F — Science and Engineering Practices in the BG5S April 2013
MES55 Appendix G — Crosscutting Conoepts April 2013
NGS5 Appendix H— MESS and Mature of Science
NGS5 Appendix | — Engineering Desi=zn in BGS5 April 2013
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Implementation of the CCS5 Needs Assessment Rulric

1. Developing common language and understanding of the instructional shifts inherent in
the OCS5.

How do we build o common wision of understanding of the CC55 and its implications for

instruction?

e T Developing common language

1.3 Consistent interpretation of the CCS5

L3 Common et o the el s et e 5 and understanding of the
E g g it e o, o, e instructional shifts inherent in

How can we integrate CCS5 into the school curncwlum to support instructionsl proctice and
student learning ¥ t h e < (
2.1 Stmndards, instruction and assessment aligned °

2.2 Instruction consistent with the instructional shifts of the CC55
2.3 Asseszments dearly measure the CC55

e e e e Examining and aligning district
e sanctioned curriculum,

How can district leaders support, monitor and ensure that the (LS5 ore implemented with ° °
Bt e e e instruction, assessment and
3.1 The culture supports the innovations needed to implement the CCE5 ’

3.2 Roles / Responsibilities for implementation of the OCS5 are clearly delineated

S professional learning.

4. Organizational policies and structures that support effective implementation of the

B Implement CC in schools: role

of the (552

e of district leaders.

4.2 Accountahbility systems for messuring progress are in placs
4.3 Teaching resources § materials s=lection and implamentation
4.4 Dats use in decisior-making about CC55 implementation

e e Organizational policies and
e structures that support
T TV effective implementation of
N s bees o the CC district-wide.




Align CIA
and PD

Policies and
Structures

Role of District
L eaders



1) Develop common
language and understanding
of the Instructional shifts
iInherent inthe CC.

How do we build a common vision of
understanding of the CC and its
implications for instruction?




1. Developing common language and
understanding of the instructional shifts
iInherent inthe CC.
C Creating a common language
C Establishing a clear, shared vision of what
College and Career Ready (CCR) means
C Consistent interpretation of the CC
C Common understanding of the
instructional shifts inherent in the CC







Understand
the CC

Policies and
Structures

Role of District
Leaders



2) Examine and align district
sanctioned curriculum,
Instruction, assessment and
professional learning.

How can we integrate CC into the
school curriculum to support
instructional practice and student
learning?




2. Examining and aligning district sanctioned
curriculum, instruction, assessment and
professional learning.

C Standards, instruction and assessment aligned

C Instruction consistent with the instructional
shifts and the CC

C Assessments clearly measure the CC

C Student interventions identified to help all
students meet the CC

C Professional learning aligned to staff needs in
implementing the CC




Curriculum Is the sum total of
all of the learning opportunities
made availlable to a student to
prepare them to be real-world
readye




Staff Development Process for Transfer...

Training Knowledge SKkill Transfer
Component

Study of 10% 5% 0%
Theory

+ Demon - 30% 20% 0%
stration

+ Practice w/ 60% 60% 504
Feedback

+ Follow -up/ 95% 95% 95%
Coaching

Beverly Joyce and Bruce Showers (2002)Student Achievement Through Staff Development 3 Edition.
Ch. 5: Designing Training and Peer Coaching: Our Needs for Learning. Alexandria, VA: ASCD
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Understand
the CC
Policies and Align CIA
Structures and PD



3) Implement CCin schools:
the role of district leaders.

How can district leaders support,
monitor and ensure that the CC are
implemented with fidelity in every
classroom and that students are
learning the standards?




3.

Implement CCin schools: role of
district leaders

C The culture supports the innovations
needed to implement the CC

C Roles / Responsibilities for
implementation of the CC are
clearly delineated

C Classroom observations / Monitoring
systems are in place




Administrators:
COMMON VISION

Create and communicate a

common vision among all
stakeholders to ensure

widespread support.



Administrators:
PROFESSIONAL DEVELOPMENT

Develop a written plan for long-
range, articulated professional

development
for all staff.




TFHAVITION

ldentify and implement multiple

and systemic transition strategies
that support an effective shift from
current standards and assessments
to the CC.




Continually collect,

analyze and use data
to effectively develop
and monitor CC
implementation plans.
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Create and foster a culture of

collaboration and inquiry in

the school. ’
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Teachers understand what
the standards require

students to know and be |
able to do. -

~\ E STANDARDS INITIATIVE

PREPARING AMERICA'S STUDENTS FOR COLLEGE & CAREER




Teachers design and
implement
instruction that
supports every

student in meeting
the standards.




\

Teachers continually
assess students’ progress
toward the standards
using multiple

assessment practices.




People won’t / can’t
do what they don’t
understand...

A lack of
Information & Knowledge




Change s 10-80-10

110 % are Explorers / Pioneers

i s xa| o Thrive on the change; the adventure
"1\ -4  Create the route for others to follow

-9 80 % are Settlers / Followers

« Want a road map / direction
e Need a reason to follow

110 % are “Stay-At-Homes”

i 4 » I’m not going! And nobody else should either!

2.2 | » Will sabotage if necessary
\ == Z

| .y
L[]




EXPLORERS A /\ A

INESS

SETTLERS

STAY-AT-
HOMES




2 Reasons to Change

1. Dissatisfaction
with how things are

2. See something

better that you want
Sue Z. Beers, 2012
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Beware Roadblocks!!!
WW'W:
‘* Lack of “

STRL" "a
Understandin
cLeEAR K\ 4L 3
- Lack of
Vision




The | mpl ement at

NEW Way

OLD Way
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To make effecti v

...we need to understand

The people we are asking to
change

The change we want
The educational process



4) Develop organizational
policies and structures that
support effective implement -
ation of the CCdistrict -wide.

What organizational polices
and structures need to be in
place for effective
implementation of the CC?




Evaluating Units of
Instruction: EQuIP
Quality Rubrics




EQuIP Rubric

equip

Grade:

EQuIP Rubric for Lessons & Units: ELA/Literacy Grades K-2
Literacy Lesson/Unit Tithe:

Owverall Rating:

Achieve

I. Alignment to the Depth of the CCSS

Il. Key Shifts in the CCSS

Il Instructional Supports

IV, Assessment

E8s:

instruction

drawing an

o Targets a set of K-
teaching and learnk
o Includes a clear and explicit purpose for

The lessonfunit algns with the letter and spirit of the

v CC55 for

Alignment
to the
Rigors of
the CCSS

sents

the

t

o Emphasize the explicit, systematic development of
foundaticenal literacy skills [concepts of print,
phonological awareness, the alphabetic principle,
high frequency sight words, and phonbcs).

o Regularly include specific fluency-building

techniques supported by research (e.g., monitored
partmer reading, choral reading, repeated readings
with text, following along im the text when teacher
or other fluent reader Is reading aloud, short
timed practice that is slightly challenging to the
reader).

o Integrate reading, writing, speaking and listening
50 that students apply and synthesize advancing
literacy skills_

o Build students’ content knowledge In social
studies, the arts, sclence or technical subjects
through a coherent segquence of texts and series of
questhons that bulld knowledge within a toglc.

The lessonfunit oddresses key shifts in the CC55:

o Reading Text Closely: kes reading text(s)
closely {includin a central foous of
Instruction and incl
for students to ask
questiens.

o Text-Bas
discussio
thought-p
texts (inck

Focus

o Academic Vocabulary: Focuses on explicitly
bullding students’ academic wocabulary and
concepts of syntax throughout Instruction.

A unit or fenger lescon showld:

o Grade-Level Reading: Include a progression of
texts as students learn to read (e.g., additbonal
phonic patterns are introduced, Increasing
sentence length]. Provides text-centered
learning that is sequenced, scaffolded and
supported to advance students toward
independent grade-level reading.

o Balance of Texts: Focus instruction equally on
literary and informational texts as stipulated kn
the OCSS (p.5) and indicated by instructbonal
tirme {may be move opplicabde ocross o year or
several unlis).

o Balanmce of Writing: Include prominent and
wvaried writing opportunities for students that
balance communicating thinking and answering
questhons with self-expression and expboration.

The lessonfunit is responsive to varked student learning needs:

o Cultivates student nt
about texts.
o Addresses instruction

d engagerment In reading, writing and speaking

ctations and ks easy to understand and use fior

teachers [e.g., clear directions, sample profickent student responses, sections

that bulld t
o Integrates
writinmg stra
o Provides su
attemtbon
andfor vock

Instructional
Supports

d how of the material).

The lessonyunit regulany

o Eliclts < abservable
evidence of the degree to

such as grammar and syntax,
f foundational reading.
ts who need more time and

Assessment

, phanemic awareness, fluency

o Provides all students (including emergent and beginning readers) with extensive

apporiunities to engage with grade-level texts and read alowds that are at high
lewels of complexity iIncluding appropriate scaffolding so that students directly
experience the complexity of text.

o Focuses on sections of rich text(s) {including read alouds) that present the
greatest challenge; provides discussion questions and other supgorts to
promote student engagerment, understanding and progress toward

Iindependencea.

o Integrates appropriate, extensive and easily implernented supports for students

wihvo are ELL, hawe disabilities and/for read or write below grade level.

skills and targeted grade
lewel literacy CCSS (eg..
reading, writing, speaking
and listening andor
language).

o Assesses student
proficiency using methods
that are unblased and
accessible vo all students.

o Includes aligned rubrics or
assesement gubdelines that
provide sufficient guidance

& Provides extenslons andfor maore advanced text for students who read or write

above grade level.
A wnit or lomger lesson showld:

o Include a progression of learning where concepts, knowledge and skills advance
and deepen over time (may be mare applicoble acrass the year or several undts).

o Gradually remowve supports, allowing students to demanstrate their independent
capacithes (may be more applicable across the year or several wnits).

o Provide for authentic learning, application of literacy skills andfor student-

directed imguiry.

o Indicate how students are acoountable for independent engaged reading based
an student chobce and interest to bulld stamina, confldence and motivation
{may be mare applicable acrass the year or several wnits).

o Use technology and media to deepen learning and draw attention to evidence

and texts as appropriate.

fior interpreting student
performance and
responding to areas where
students are not yet
meesting standards.
A wnit or longer lesson showld:
o Usevaried modes of
assessment, Including a
range of pre-, formative,
summative and self-
ASSESTMMENT MMeasunes.

Sue 7. Beqstidgi63 2 1 0

Rating: 3 zZ2 1 o

Rating: 3 2 1 O

Rating: 3

creative
COmMIMons

This version of the EQuiF rubvic is current s of 06-24-13.

The EQuiP rubric is derdved from the Tri-Stote Rubric and the colloborotive develogment process lod by Mossochusetts, New York, ond Rhode islond ond fooilitoted by Achisve.



http://www.achieve.org/




u ldentify the most important KEY ELEMENT
already in place that will help your school /
district implement the CC.

u ldentify your GREATEST NEED in moving
forward.

u Define the FIRST STEP you will undertake in
the coming school year.

u ldentify the THREE MOST IMPORTANT
RESOURCES OR TOOLS you will need in
leading the implementation to the CC.




