ELA/Literacy Shifts
 Building knowledge through content rich informational text
 Reading and writing grounded in evidence from text, both literary and
informational
 Regular practice with complex text and its academic vocabulary

Math Shifts
 Focus: Focus curricular efforts where the standards focus (“less is more” shift)
 Coherence: Think across grades, and link between major topics
 Rigor: In major topics, pursue (equal intensity)
o conceptual understanding (know it and do it),
o procedural skill (think & formulate/solve problems),
o fluency (speed & accuracy), and
o application (real world)
Science Shifts
 Interconnected nature of science as it is practiced and experience in the real world
 Performance expectations (PE’s)of what is to be assessed (included foundation
box)
 K-12 coherence of disciplinary core ideas
 Deeper understanding of content and application
 Science and engineering are integrated into the NGSS from K-12
 Each PE Correlated to ELA/Literacy and Math Shifts
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Key Documents for ELA/Literacy







Green Flags & Red Flags for Implementation for ELA
Publishers’ Criteria for the Common Core State Standards in ELA and Literacy
o Grades K-2 & Grades 3-12
EQuIP Quality Review Rubric
o Grades K-2 & Grades 3-12
ELA/Literacy Instructional Practice Guide: Coaching
o Grades K-2 & Grades 3-12
SBAC - Claims, Targets, and Standard Alignment for ELA
Appendices A, B & C of the Common Core Standards
o Appendix A – Research Supporting Key Elements of the Standards and Glossary of Terms
o Appendix B – Text Exemplars and Sample Performance Tasks
o Appendix C – Samples of Student Writing

Key Documents for Math







Green Flags & Red Flags for Implementation for Math
Publishers’ Criteria for the Common Core State Standards for Mathematics
o Grades K-8 & High School
EQuIP Quality Review Rubric for Math
Math Instructional Practice Guide: Coaching
o Grades K-8 & High School
SBAC - Claims, Targets, and Standard Alignment for Math
Appendix A – Designing High School Mathematics Courses Based on the CCSS

Key Documents for Science






EQuIP Rubric for Science – Version 3
PEEC Alignment (Primary Evaluation of Essential Criteria)
NGSS Evidence Statements
Iowa Core Science Standards
NGSS Standards & Appendices
o NGSS Appendix A – Conceptual Shifts in the Next Generation Science Standards April 2013
o NGSS Appendix B – Responses to the Public Drafts April 2013
o NGSS Appendix C – College and Career Readiness
o NGSS Appendix D – All Standards, All Students
o NGSS Appendix E – DCI Progressions within NGSS April 2013
o NGSS Appendix F – Science and Engineering Practices in the NGSS April 2013
o NGSS Appendix G – Crosscutting Concepts April 2013
o NGSS Appendix H – NGSS and Nature of Science
o NGSS Appendix I – Engineering Design in NGSS April 2013
o NGSS Appendix J – Science Technology Society and the Environment April 2013
o NGSS Appendix K – NGSS and Mapping the Secondary Science Courses
o NGSS Appendix L – NGSS and Connections to CCSS Math
o NGSS Appendix M – NGSS and Connections to CCSS Literacy
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Implementation of the CCSS Needs Assessment Rubric
1. Developing common language and understanding of the instructional shifts inherent in
the CCSS.
How do we build a common vision of understanding of the CCSS and its implications for
instruction?
1.1 Creating a common language
1.2 Establishing a clear, shared vision of what College and Career Ready (CCR) means
1.3 Consistent interpretation of the CCSS
1.4 Common understanding of the instructional shifts inherent in the CCSS
2. Examining and aligning district sanctioned curriculum, instruction, assessment and
professional learning.
How can we integrate CCSS into the school curriculum to support instructional practice and
student learning?
2.1 Standards, instruction and assessment aligned
2.2 Instruction consistent with the instructional shifts of the CCSS
2.3 Assessments clearly measure the CCSS
2.4 Student interventions identified to help all students meet the CCSS
2.5 Professional learning aligned to staff needs in implementing the CCSS
3. Implementing CCSS in schools: the role of district leaders
How can district leaders support, monitor and ensure that the CCSS are implemented with
fidelity in every classroom and that students are learning the standards?
3.1 The culture supports the innovations needed to implement the CCSS
3.2 Roles / Responsibilities for implementation of the CCSS are clearly delineated
3.3 Classroom observations / Monitoring systems are in place
4. Organizational policies and structures that support effective implementation of the
CCSS district-wide.
What organizational policies and structures need to be in place for effective implementation
of the CCSS?
4.1 Funding for resources for implementing the CCSS
4.2 Accountability systems for measuring progress are in place
4.3 Teaching resources / materials selection and implementation
4.4 Data use in decision-making about CCSS implementation
4.5 Comprehensive plans for implementation of the CCSS
4.6 Technology use / integration for implementing the CCSS
4.7 Plan for communicating about CCSS implementation

Sue Z. Beers, 2013
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Implementation of the CCSS Needs Assessment Rubric
1. Developing common language and understanding of the instructional shifts inherent in the CCSS.
How do we build a common vision of understanding of the CCSS and its implications for instruction?
1.1 Creating a common language
Attributes

1.1.2
Clear vision of CCSS
implementation
created and shared
with all stakeholders

Not Started Yet

No vision statement
has been created to
guide the
implementation of the
CCSS

Beginning

The district is in the
beginning stages of
crafting a vision
statement for CCSS
implementation

Implementing

A vision statement
for implementing
the CCSS has been
crafted, but it has
not been widely
shared inside and
outside of the school
system

1.2 Establishing a clear, shared vision of what College and Career Ready (CCR) means
Attributes

1.2.1
College – and CareerReadiness (CCR)
comprehensively
defined

Sue Z. Beers, 2013

Not Started Yet

The term “College and
Career Ready” (CCR) is
not used in the district.

Beginning

CCR is defined in the
district as a score on a
college-readiness test,
grade point or credits
accumulated.

Implementing

The district uses the
definition of CCR
from the CCSS and
goes beyond
determining CCR as a
score on a test.

Developed for the Florida Association of District School Superintendents
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Sustainable

A clear and compelling
vision has been created
that includes the goals,
expectations and
purpose for
implementing the CCSS
and that vision is shared
across all stakeholder
groups

Sustainable

Through extensive
discussions about college
and career readiness, the
district has built a
comprehensive
definition of what it
means to be college and
career ready.
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1.3 Consistent interpretation of the CCSS
Attributes

1.3.1
Common understanding
of the CCSS built through
organized process

Not Started Yet

No work has
been done to
build a common
understanding of
the CCSS

Beginning

The district and some
teachers are aware
of documents that
explain and give
examples of the
standards, but these
have not been
consistently used

Implementing

Information and
resources about the
standards have been
distributed throughout
most of the district, but
there has not been an
organized process for
using them

1.4 Common understanding of the instructional shifts inherent in the CCSS
Attributes

1.4.2
Staff can explain the
instructional shifts in
terms of classroom
practices of the CCSS
and how they are
connected to CCR

Sue Z. Beers, 2013

Not Started Yet

An
understanding of
instructional
shifts necessary
to implement
the CCSS has not
been built.

Beginning

Information about
the instructional
shifts for
implementing the
CCSS has been
shared informally.

Implementing

Professional
development has been
delivered on the
instructional shifts and
all staff can articulate
them.

Developed for the Florida Association of District School Superintendents
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Sustainable

Reviewing, discussing and
determining a common
understanding of the
standards has taken place
through organized and
structured professional
development

Sustainable

Staff can articulate the
instructional shifts
necessary for implementing
of the CCSS, can identify
specific examples of what it
would look like in practice
in the classroom and can
explain how they are critical
to students becoming
college and career ready.
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2. Examining and aligning district sanctioned curriculum, instruction, assessment and professional learning.
How can we integrate CCSS into the school curriculum to support instructional practice and student learning?
2.1 Standards, instruction and assessment aligned
Attribute

2.1.2
District-adopted
model template
used to design
instruction

Not Started Yet

Beginning

No templates exist
for developing
units of
instruction.

A variety of unit
planning templates are
used across the district
to develop units of
instruction.

2.1.3
Year-long
curriculum maps
developed and
used to monitor
implementation

No year-long
curriculum map
exists to provide
an overview of
what is taught at
each level.

Year-long curriculum
maps have been
developed for some
subject areas and/or
some grade levels.

2.1.4
Rubric developed
and used to assess
quality of
instructional units

No quality criteria
has been
developed or
adopted to assess
the quality of
instructional units.

A checklist or some
form of limited criteria
has been developed to
assess the quality of the
curriculum written, but
it is not widely used.

Implementing

The district has
developed a model
template for unit
development but it is not
uniformly used across the
district.
Year-long curriculum
maps have been
developed for math and
ELA, but these maps are
not frequently updated
or used to monitor
implementation of the
CCSS.
Some form of criteria for
assessing quality of
instructional units has
been developed and this
criteria is applied only in
some subjects or grade
levels.

2.2 Instruction consistent with the instructional shifts of the CCSS
Attributes

2.2.1

Sue Z. Beers, 2013

Not Started Yet

Staff has not been
provided with

Beginning

Some examples of
instruction that aligns

Implementing

Examples of instruction
that align with the

Developed for the Florida Association of District School Superintendents
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Sustainable

All curriculum developers in
the district use a districtadopted model template
for developing units of
instruction.
Year-long curriculum maps
have been developed for all
subjects and these maps
are used frequently to
assess and monitor
implementation of the
CCSS.
A rubric has been
developed or adopted and
it is used to assess the
quality of instructional
units created. The rubric
includes components for
assessing the alignment
between the standards,
instruction and assessment.

Sustainable

Clear examples of
instruction that align with

6

Clear examples of
CCSS instruction
provided so that
staff can identify
practices
consistent with
the instructional
intent of the CCSS

information or
training on
instruction
consistent with the
CCSS. They cannot
identify and align
instructional
practices with the
implementation of
specific standards.

with the CCSS have been
provided to some staff.
While they understand
the instructional
practices necessary to
implement the CCSS,
they struggle with
identifying these
practices and explaining
the alignment of
practice with the
standards they
exemplify.

standard are made
available to most of the
staff, but are not an
integral part of
professional
development delivery.
Staff can identify some
instructional practices
that align with some of
the CCSS and can provide
some explanation as to
how those practices are
consistent with the
instructional intent of
the CCSS.

the standards have been
provided to all staff as part
of the delivery of
professional development.
Staff can consistently
identify instructional
practices that align with
the intent of the CCSS and
can explain how those
practices are consistent
with the instructional
intent of the CCSS.

2.2.2
Selection criteria
for materials and
resources
consistently
applied

No district-wide
criteria has been
identified or
adopted for the
selection of
instructional
materials aligned to
the CCSS

The district is in the
process of either
developing or
investigating the
development of a set of
criteria for selecting
instructional materials
that align to the CCSS

Criteria for materials and
resource selection
aligned to the CCSS have
been adopted by the
district, but are not
consistently applied in
the selection of
instructional materials

Criteria has been
established by the district
to use in selecting
materials and resources
that align to the CCSS and
these criteria are
consistently applied when
adopting instructional
resources

2.3 Assessments clearly measure the CCSS
Attributes

2.3.1
Formative
assessments used
to adjust
instruction
Sue Z. Beers, 2013

Not Started Yet
Classroom
formative
assessment is
not used to

Beginning

The need for using
frequent, formative
assessment is recognized,
but this data is rarely used
to make instructional

Implementing

Teachers regularly use
formative assessment,
but do not consistently
use the results to make

Developed for the Florida Association of District School Superintendents
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Sustainable

Teachers consistently and
frequently use formative
assessment to gauge how
well students are achieving
the standards and to

7

guide
instruction.

decisions. Teachers may
not be familiar with how to
use formative assessment
to make instructional
decisions.

instructional decisions
and changes.

2.4 Student interventions identified to help all students meet the CCSS
Attributes

2.4.1
Specific scaffolding
strategies for
students with
cognitive
challenges
included in
instructional plans

Not Started Yet

Scaffolding is
never or rarely
planned and
therefore the
specific needs of
students are
often not
addressed

Beginning

Little scaffolding is planned
prior to instruction for
students with cognitive
challenges and much of the
scaffolding that is provided
is generic in nature rather
than specific to the needs
of students in the class

Implementing

Some scaffolding is
planned for students
with cognitive challenges,
but these scaffolds are
inconsistent in
addressing the specific
needs of the students for
which they are designed

2.5 Professional learning aligned to staff needs in implementing the CCSS
Attribute

2.5.1
Professional
development
built to meet the
learning needs of
individual
teachers related
to CCSS
implementation

Sue Z. Beers, 2013

Not Started Yet

Staff is not
consulted about
their learning
needs in regards
to implementing
the CCSS or are
not considered
when creating
professional
development
plans.

Beginning

Professional
development planners
have gathered some
information from staff
about their needs in very
informal ways. Plans
include isolated or
random examples of
activities designed to
meet the expressed
needs of staff.

Implementing

Some input is gathered
from staff members
about their professional
learning needs and this
input is considered to
some degree in planning
professional
development.

Developed for the Florida Association of District School Superintendents

MISIC - Impacting Students; Improving Curriculum

www.misicimpact.org

impact how they provide
and make changes to
instruction.

Sustainable

As part of the
instructional plan,
specific steps for
providing scaffolding for
students with cognitive
challenges have been
identified

Sustainable

Staff at every level are
involved to identify their
professional learning needs
in order to design
professional development
that meets teachers’ needs
in delivering the CCSS with
fidelity.
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